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Introduction 
THE TEACHING OF GEOGRAPHY IN THE PRIMARY GRADES 
WITH EMPHASIS AT GRADE THREE 
Trends 
THE TEACHING OF GEOGRAPHY IN THE PRIM.ARY GRADES 
WITH EMPHASIS AT GRADE THREE 
r <'·•· 
Introduction 
Geography is a human, dynamic subject. It is hwnan 
because the children observe and study the natural environ-
ment in its relation to themselves and to others. It is 
1 
dynamic because the children recognize that human activities 
are involved and come to understand the "why" of these 
activities. The dynamic nature of geography becomes apparent 
and provides the key for understanding of progress in some 
parts of the world and lack of progress in other parts.l 
Geography is a rational subject in that it deals with 
facts from many fields. It is because of this I have chosen 
to write this paper. I hope to interest other scholars, who 
will in turn try to interest children at the primary level 
and give geography an important position in the curriculum 
of our American schools. Through the study of geography the 
young child comes to learn the importance of the physical 
basis of the human environment. The physical basis covers 
weather and climate, natural vegetation and animal life, 
soils, landforms, water and mineral resources. The physical 
environment induces man's activities and they are related to 
a physical base. Man's activities include his economies, 
transportation, communication, settlement patterns, numbers, 
lRamsaur, Robert T., uGeography at the United States 
Air Force Academy,u Journal of Geography, v. LVII, December, 
1958, p. 452. 
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and distribution. Through the study of geography the child's 
ability to evaluate subject matter from fields of history, 
economics, and international relations is incorporated. 
It must be concluded without a doubt that there is 
one political ideology, Democracy, which by definition and 
official decree, is a part of America's educational system. 
A Democracy exists only where individuals do their own think-
ing, and a political movement in a Democracy comes as a re-
sult of individuals having arrived at a common opinion and 
together create a movement. For example, the colonists be-
came independent in 1776, yet retained their dignity and 
freedom as a nation. Every time teachers make primary stu-
dents think independently, they are teaching Democracy. 
Democracy is not indoctrinated. Indoctrination results in 
mass opinions and is usually found among the densely popula-
ted and more illiterate nations. One should develop the 
thinking process and then trust that the individual will 
Hcome through" with a reasonable and personal opinion. It 
is this individual opinion that makes Democracy. 
When a child first enters school, you may ask, which 
studies demand most thinking on the child's part? Without a 
question, geography will head the list. Geography is one of 
the most difficult subjects to teach since it disciplines the 
child's thinking and learning. This difficulty and disci-
plining arises from the fact that both teacher and scholar 
have limited experiences with the earth. For example, how 
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many of us have traveled on a true dese~t, or true plains or 
even climbed true mountains? In fact most of the primary 
children are encompassed by a fifty-mile radius frame from 
the school's door . Therefore to help overcome the limited 
experiences with the earth for both teacher and child, the 
teacher must cultivate the child ' s imagination, teach an 
understanding of causal relations, and correct interpretation 
of such teaching aids as globes, maps and pictures . 
Trends 
"The elementary schools which will make the greatest 
contribution to life in the next generation will be those 
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schools that are related to the world community, yet firmly 
anchored in their home communities.u2 
There seems to be a tendency for education to take two 
directions. One, and the most important direction, is toward 
a sane world society. Or, if the second direction of educa-
tion is allowed to move in, it can be one of chaos or world 
community. Today, we are more or less standing at a "cross-
roads" of our history, with a momentous decision as to the 
direction our education will take. To insure the success of 
the right decision, an early start in geography at the pri-
mary level should be undertaken to produce an individual well 
educated in geographic thinking. The individual need not be 
a master of the whole field, but capable of living effec-
tively in a world community of millions of neighbors. 
To quote Leonard s. Kenworthy, "A porthole view of 
the surrounding nations will not suffice. Children will need 
to have a cockpit view of the entire world. They will need 
a planetary perspective."3 
2Educational Policies Commission, "Education for All 
American Children," Washington: N.E.A., 1948, p. 279. 
3Kenworthy, Leonard s., Introducing Children To The 
World, N.Y. Harper & Bros., 1956, p. 7. - -
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Educators are beginning to realize that this revolu-
tionary world demands a new look in education. The educators 
must pioneer in the best American educational tradition pos-
sible as experimentalists and revolutionists to cope with the 
challenging demands of what is to be taught, and who is to 
teach it. The solution for this education, what ever it is 
to be, must be an instrument of international understanding 
as well as of national unity. A world cantered education is 
not impossible for there is a historic precedent of the 
eighteen hundreds to substantiate the undertaking that edu-
cators are now launching. The success of that tremendous 
undertaking to formulate a democratic society with free edu-
cation prevailed over opposition because of the determination 
of an assortment of peoples from many parts of the world. 
The result of this struggle for free education in America 
made the schools laboratories for learning the democratic 
way of life, and at the same time taught the whole continent 
the basic lessons of democratic living. Today, this uAmeri-
canization" process places the schools of the United States 
in an honored position for their distinguishing characteris-
tics of public education. 
It is felt that the American people wish to accept the 
challenge to remain a leading nation with its democratic way 
of living rather than relinquish it for a lesser-type of 
government and not be certain of its innovations. Therefore, 
to live in a global society maintaining leadership for peace 
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for a lifetime of service to his country and for a practical 
life. For example, the man who works at an assembly line 
after a time may become discouraged, but who wouldn't, if he 
does not understand that his work is in relation with other 
operations, and all operations synchronizing together, make 
up the entire physical unit. 
Curiously enough, among Massachusetts State Teachers 
Colleges neither the social science department nor the physi-
cal science department wish to include geography on their 
list.4 It was permitted to remain in a department of its 
own.5 No geographer objects to this ruling.6 
"I sincerely believe that geographic education has the 
potential to provide many of the keys that our boys and girls 
will need to unlock the problems of the future.7 Perhaps 
American educators have considered too long, countries in the 
western hemisphere with global geography, and it is very rare 
that one finds an elementary school system devoting as much 
as one-sixth of its social studies time to regions outside of 
the western hemisphere. So, if that early start at the pri-
mary level is to insure success, then let us broaden the 
4shaw, Earl B., 11Forces Contributing to Changes in 
Geographic Education, 11 Journal of Geography, v. LVII, p. 11, 
February, 1958. 
5Ibid. p. 11. 
6Ibid. p. 62. 
7Miel, Alice, 11Teaching Beyond Ourselves, 11 Educational 
Leadership, v. 15, October, 1957, p. 19. 
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geographic horizons by providing broader foundations on which 
to lay students• thinking of the future, than has been pro-
vided for our own generation.8 
8Bacon, Phillip, 11Population Growth and Its Impact On 
Geographic Education, 11'1 Journal of Geography, v. LVII p. 116 
March, 1958. ~ ' ' 
Literature and Materials 
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Literature and Materials for the Teaching of Primary Geography 
The tools and materials needed to equip a geography 
classroom need not be excessive nor expensive. The fundamen-
tal problem is the proper care and use of them. Nor is the 
method most important in the geography lesson. The lesson 
must be consistently well planned with world-mindedness as 
the end goal to be achieved. 
The following tools are of importance and an aid in 
teaching the child of the primary level to express himself 
confidently. 
There are many ways of introducing these helpful tools. 
Textbooks 
First, most teachers rely on the textbook, since 
courses of study are based on some textbook series. A course 
of study which doesn't follow some textbook series has little 
chance of success in the average school. A textbook's impor-
tance cannot be overestimated, but care should be exercised 
in its selection. The trend for better textbooks is favoring 
a higher degree of efficiency in the teaching of geography. 
The basic textbook should be supplemented with a variety of 
other books, thereby teaching the child to make comparisons 
on similar or the same topics. Wherever possible check for 
current accuracy, see variety of references in search of ma-
terial. It's an excellent evaluation lesson for both child 
and teacher. 
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The following texts are available to date for presen-
tation of geography at the third grade level by direct geo-
graphical presentation, or by the social studies approach. 
Around The Home, bf. McConnell-Hugley. Published 
by Rand McNally: 'This text is approached from 
the social studies angle. Its possibilities 
are quite good for it has many geographic con-
cepts well presented." 
First Adventures In Geographl' by Homey. Pub-
lished by Allyn and Bacon: The only workbook 
on the market to date and fairly well done." 
In Country and City, by Poole-Barton-Baker. 
Published by the Bobbs-Merrill Co: "Supposed to 
be a Geography Foundation Series, but is very 
weak social studies type of content, and very 
unattractively produced. •1 
Our Wonderful Earth, by Townsend. Published by 
Allyn and Bacon: "This text is written in 
prose - poetry style. Seems very weak in geo-
graphic content; more social studies." 
Our Neigh.bors at Ho~e, by Smith & Sorenson. Pub-
lished by John C. Winston Co.: ''Is presented 
from social studies approach. Text has good pic-
tures but no map work. It has an excellent 
geography dictionary." 
The Community Where I Live, by Mary L. Pierce. 
Published by Allyn &-Bacon: 11This text is weak 
in its geographic presentation--leans too much 
toward the social studies angle.n 
Ways of Our Land, by Sorenson: Published by the 
Silver Burdett Co. ''Even though presented from 
the social studies angle has excellent pictures 
both black and white and colored, and has greater 
geographic possibilities, than the geography series 
being published by the Allyn and Bacon Co.n 
Home Geo~raphy, by Edwin H. Reeder & Geo. T. Ren-
ner: Pu lished by American Book Co., Chicago, 
Illinois. "Presents geographic facts in logical 
sequence so that the perception of reality un-
folds in realistic manner.'·' 
11 
Children should be introduced early to the use of maps . 
In the primary grades, as in any other grades this is the lan-
guage part of geography and is extremely important . The teach-
ing of the map should be a teacher-pupil activity. Since the 
teaching of geography in the primary grades is largely local, 
the teacher depends upon the knowledge the child brings into 
school with him. That preschool knowledge is supplemented by 
actual observations and by organized information under the 
teacher ' s direction. 
The introduction to map making can be made by a map of 
the classroom. Use a simple scale, perhaps an inch represent-
ing a foot, or even a yard . At the third grade level the stu-
dents have knowledge of these measures . For representing 
desks, tables, doors, windows and other room properties desir-
able of representation on the room map, their symbols need to 
be simple . 
After a successful venture of the classroom map, the 
class might draw one of the schoolgrounds employing the skill 
learned from the first experience . By this time students will 
be sharing maps brought into the discussion and may want to 
borrow a map of the home region. The interest about the home 
region could lead to knowledge of a map of the home town and 
later of a county map . The state map will be familiar to many 
children, since traveling is becoming more within the realm of 
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the primary age group . The knowledge of a town, county, or 
state map inculcates the student ' s interests in forms of com-
munication and transportation within these areas, and within 
his experiences . And too, from these tools of geographic 
study may spawn the facts of interdependence of the home town 
and rural areas. 
Out of these interests could grow a most worth while 
comparison of town advantages and rural advantageso The stu-
dent could establish which could remain independent longer 
without the other, and why. Then continue with interdependence 
of conveniences, luxuries, and leisure in response to the en-
vironment . Are these good or bad? Why? 
The map is the most important instrument of graphic 
portrayal, for it is the basis of all organized knowledge about 
the surface of the earth. Without map reading ability the child 
is not equipped to understand the realms within which the human 
drama is studied . So the tendency is to make the map reading 
process come alive . The map needs to be large . Make certain 
the student understands the symbols used to read the map . Keep 
the scale within child ' s comprehension, and make full use of 
directions . An arrow may be employed as a means of directions, 
too . However maps must not be cluttered with too much data . 
Excessive outlining of countries, rivers, water boundaries 
should be added slowly at one presentationo 
When teaching directions, use only natural objects . 
At the third grade level, the standard noon-time shadow is 
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sometimes best, for at noon in the north temperate zone the 
sun is in the south and the shadow will point north . When 
this fact is well established with students, then one may 
proceed with "face the north, and south is back of you, the 
right hand is east, and the left hand is west . " This of 
course is used on a flat map . Another means of furthering 
the use of natural objects would be to use the rising sun of 
the east and the setting sun of the west . Be sure that the 
fact is established that the rising and setting is exact only 
on dates in September and March; for other times associate 
terms of easterly, eastern, westerly and western. The North 
Star is another natural means of locating directions . This 
could lead the interest into study of constellations and 
their importance to man . 
Maps that may be used in the primary grades are com-
mercial, political, physical, economic and climatic . Any and 
all of these maps may be employed . Weather observation is a 
part of this grade level . This is especially true in the 
third grade . The student can tell how he responds to certain 
weather conditions . He can explain how he reacts to dull, 
rainy days, or to a cold, or a hot day. The student can em-
ploy the wind direction and its correct name . He may describe 
its strength by descriptive terms of mild, gentle, or brisk. 
He can observe the sky, and the cloud formations . After re-
peated associations he will be able to make intelligent 
observations and associations as, n a north wind is usually 
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cool, cold or chilly;u An "east wind usually is the sign of 
rain. 11 "We receive most of our rainfall from a westerly 
direction." He should note the presence of dew or no dew, 
and note when he observed the first frost. He knows too, 
that freezing can occur at 32 degrees fahrenheit, and he is 
able to make intelligent use of the thermometer as the sea-
sons progresso 
Along with the daily change of weather, climate should 
be discussed and the students may want to know what effect 
the seasons have upon them. The effects can be discussed and 
shown throughout the year by the type of clothing worn, work 
done, change in plant and animal life of the community, and 
the change in positions of the sun at sunrise and sunset, the 
length of day and the daylight saving time experience. The 
latter, associated with their getting up in the da~k, could 
lead to an interesting discussion on °whyn have daylight sav-
ing time. Is it an advantage for the town people, for the 
rural people, why? Do you, as third grade children, like 
it? Why? 
A third grade student should be able from a study of 
the weather and of the seasons associate long days and short 
nights with the seasons with the sun high in the sky; with 
the winter season they should realize that the daylight hours 
are shorter in length and fewer, and the nights are longer 
and the sun is lower in the sky. With the spring and fall 
seasons the child should understand the intermediate condi-
tions exist at all times. 
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During the study of these various maps the primary 
child may make practical use of the knowledge gained by keep-
ing his own weather map for a month or a full season. He 
could locate his home community on the physical map and 
through the symbols explain or read the relief and then com-
pare it with other sections he might have visited and is fa-
miliar. The political map will tell if many people live in 
the local area. The symbols will tell the student if his 
town and community are well served by means of land communi-
cation, or does the physical map show that due to terrain 
this is limited. If the community is agricultural and pros-
perous, the economic map will show this. The physical map 
will show a relief conducive to this particular industry, 
and the climatic map will give evidence of sufficient rain-
fall and temperatures conducive to production. Significance 
of the length of the growing season can be explained at this 
time. The student of an agricultural community has the priv-
ilege 0£ experiencing a "growing season.n The length of' the 
growing season allows the student to observe closely the 
plowing of the soil, planting the seed, cultivation and care 
of the crop until the final harvest. Here, too, is employed 
the knowledge of seasons and how this particular local com-
munity responded to its environment. 
During the study of maps, the globe should be employed. 
An outgrowth of this study may be the dynamic possibility of 
map making. Flannel maps are usable and re-usable. Maps made 
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from moulding clay offer variety in form conception of water 
courses, plains, valleys, hills and mountains, harbors and 
bays: results of erosion, the effects of weathering elements. 
The student could locate his home community and decide why 
his family lives here. There is the salt and flour map possi-
bility, which offers similar experiences as that of the mould-
ing clay. Interest may be stimulated by a variety of jig-saw 
maps, and on the market are the electric maps. 
The new textbooks that are using maps in their content 
introduce the child to the global idea. World maps and con-
tinent maps have a place in the teaching of world geography 
at the primary level. More emphasis may be placed on the use 
of the world map and continent type of map at the third grade 
level. 
The map is the most important tool as it associates 
interesting facts with the place. 
These companies have excellent maps and globes for 
all grades: 
Denoyer - Geppert Co. 
5235 Ravenswood Ave., Chicago, 40, Ill. 
"This company is featuring beginners globes 
and maps for the readiness level. Map Murals of 
the Pacific are available: l.peoples, 2.Flora 
and Fauna, 3.Art Forms, 4.Economy, 5.Native 
Dwellings, and 6.Native Transportation. 
They offer classroom pictures for develop-
ing a basic cultural atmosphere and also charts: 
l.Insects, 2.Bird and Nature Study, and Elemen-
tary Zoology.u 
A.J. Nystrom and Co. 
3333 Elston Ave:-,c:rhicago 18, Ill. 
"The Nystrom Company is featuring materials 
for beginners, similar to Denoyer-Geppert; and also 
a great number of units and charts as excellent 
aids to geographic teaching. 11 
Rand McNally and Co. 
lll'"Eighth Ave., N.Y.C. 22, N.Y. 
"This company is featuring comparable geog-
raphy tools as the other publishing houses. It is 
a matter of selecting the best for the teaching 
situation at hand." 
Hammond Map Co. 
88 Lexington Ave., N.Y.C. 16, N.Y. 
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"This company features very good, inexpensive 
maps, but few, if any for the primary level. However, 
wise discretion of their use would be permissable." 
The Globe 
Primary teachers often are at a loss to know how to 
present geographic material to small children at this level. 
The primary childfs knowledge is limited, but it is best to 
begin with the knowledge the child has and use it as a basis 
for giving new experiences.9 
A beginner's globe is now on the market. It facili-
tates the teaching of directions east, west, north and south. 
Also suggested directions of "up" and •'downu are included. 
9Robertson, Dolyne, "'The Globe As A Tool, 11 Journal of 
Geo~raphy, Chicago, A.J. Nystrom and Co., January, 1956, ~ 
v. ~' p. 52. 
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During the initial introduction to direction learning, employ 
the use of the common string to compute distances. Allow the 
child to mark on the globe his findings. These findings will 
enable the child to have some concept of distances between 
points of global interest and his world neighbors. 
People 
One of the best ways to acquaint children with the 
world is through direct or indirect contact with people. 
Where children from other countries are in school, their ex-
periences should be shared, but not exploited. It should be 
kept in mind, too, every immigrant is trying to lose his for-
eign identity. Indirectly, children may meet their many 
neighbors through books which are crowding our markets today. 
Some of those delightf'ully written books are: 
People 
Book 
All Around The World (12 nationalities} 
Coon Holler (1 room school, two Hungarian) 
First People of the World, The (cave} 
Gift of The Forest (India, Hindu boy, pet) 
Happiness For Kimi (Japanese) 
House For Henrietta (Hungarian ref'ugee) 
Lee PO's Search (Chinese Boy) 
Marta The Doll (Polish) 
Norwegian Fairy Tales (Legends Long Ago) 
Other Side of The Mountain, The (Tenn. 
people) 
People of Many Lands (Polynesians) 
Prairie Winter (S. Dak. pioneer) 
Spanish Fairy Tales (legends, tales) 
Takao and Grandfather's Sword (Japanese) 
Author 
Gladys R. Saxon 
Olive R. Cook 
Gerald Ames & 
Rose Wyler 
R. Lal Singh & 
Eloise Lownsberry 
Elinore Lattimore . 
Elizabeth Lansing 
Hester Hawks 
Eloise Lownsberry 
Gert Strindberg 
May Justus 
Bill Brown 
Elsie K. Field 
John Marks 
Yoshiko Uchida 
Industries 
Book 
Behind The Scenes At An Airport 
Behind The Scenes In Television 
Changing South, The (cotton land) 
Dust Bowl (man on the Great Plains) 
Fathers At Work (many jobs) 
Fishing For Tuna 
Freight Yard, The (yard, & workers) 
Gifts From The Forest (lumber industry) 
Navajo, The (weaver, herder, silversmith) 
Sheep on The Ranch 
Who Built The Dam? (construction, etc.) 
Holidays 
Holidays Around the World 
New Mayflower, The (working book) 
Some Days To Remember (10 holidays) 
Special Days Around The World 
Factors .£!: Agents of Nature 
Avalanche (in Swiss village) 
Busy Water (water cycle) 
Look and See (why, what?) 
World In Space (story of IGY) 
Regional Areas of The World 
Angelo, The Naughty One (Mexico) 
Bush Holiday (Australia ranch) 
Children of the Northlights (Scandinavia) 
First Days of The World 
Let's Visit Middle Africa 
Light In The Dark (Africa & Equator) 
Wild Folk In The Mountains (animals} 
Magazines 
Child Life 
The Children's Digest 
Ideals 
Jack and Jill 
The Junior Red Cross Journal 
National Geographic 
Story Parade 
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Author 
David c. Cooke 
David c. Cooke 
Barbara & Myrick 
Land 
Patricia Lauber 
Ruth s. Rodlauer 
Lewis Allison 
Dorothy v. Stever 
John C. Towsley 
Sonia Bleeker 
Marion Israel 
Norman Bate 
Joseph Gaer 
Alan Villiers 
Alma Keck & Helen 
Hall Fichter 
Childhood Educa-
tion, Nov., 1954 
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Television 
Programs to bring geography behind the news have been 
successf'Ully done with trained personnel, and without any or 
with little financial assistance. These programs help expand 
the horizons of learning. In some cases television is the 
trigger that is setting off this re-examination of changes in 
the school system and methods of instruction. The expanding 
use of television presents a challenge and, since the American 
child's appetite for information is immense, the inexhaustible 
materials are fascinating and present geographic realities. 
It may be a device of showmanship in the richness of reality, 
but it can bring about an awareness of widespread interest in 
geography. 
Some of the best shows in television are: Disneyland, 
especially delightful to the small child and equally enjoyed 
by adults; Wide Wide World, You Are There, Conversations--
Distinguished People, See It Now, and Meet The Press are more 
for mature children. 
Radio 
When there is only the radio in the home, it too, can 
afford much help. Such programs as, America's Town Meeting 
and American Forum of the Air can be enjoyed by the more mature 
children and shared in class. The news cast and story hours 
are of value via the radlo. 
21 
Films, Filmstrips and Slides 
By the wise use of films, filmstrips and slides 
children may observe great strides in global education pro-
grams. This type of projection teaching of geography has a 
stronger potential force than books and still pictures. 
Sources for audio-visual aids are: 1. Selected Films 
for World Understanding, compiled by Wendell w. Williams of 
the Audio-Visual Center of Indiana University, Bloomington, 
Indiana. (I have found this one at Indiana University, 
superior to all others used.) Many state universities as 
well as many excellent, reliable companies have film centers. 
Several centers ask that schools pay only postage for the use 
of the film. 2. Modern Talking Picture Service, Inc., 216 
East Superior Street, Chicago, Illinois. 
Pictures, Charts, Exhibits and Other Visual Materials 
The many visual aids now available for the primary grades 
place emphasis upon the visual geography for making the world 
seem real. Well used, these visual aids can be indispensable 
experiences to the child. They are to show the bizarre and pic-
turesque phases of a nation's life, not just pure representation. 
Dramatization 
Through dramatization small children spontaneously and 
simply can be encouraged to act out what they have seen, heard, 
or read. Sociodrama is effective in situations where the 
child may put himself, or herself in the place of another 
race. A child can profit from the experience of puppets, 
or shadow plays, too, through dramatization. 
Music 
Music cannot be begun too early in a child's life. 
Some children will become interested and continue that in-
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terest throughout all his experiences. Through the experience 
of music children may learn to respect and appreciate the 
global inhabitants. Children respect and appreciate other 
peoples' works. Music fortifies the child's learning through 
an emotional impact that no other subject carries. 
Games 
New games from other countries, particularly Folk dances, 
in which the costumes of various countries of the world are 
shown are always of interest to small children. Learning games 
from other parts of the world will afford a source of discus-
sion of their meaning and the life of the people who designed 
them. 
Games afford a means of correlating music and physical 
education that furthers the possibilities of understanding. 
Some books available for these activities are: 
Folk-Dances and Singing Games, by Elizabeth Burchenal, 
published by G. Schirmer, Inc., N.Y. 
American Country-Dances, by Elizabeth Burchenal, 
published by G. Schirmer, Inc . , N.Y. 
Folk Dances for Bbys and Girls, by Mary Effie Sahm-
baugh, published y A. S . Barns and Co . , N. Y. 
Community Action Projects 
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There are numerous projects that even small children 
may participate in to the extent they will feel a part of a 
community action for a definite worth-while purpose . Some of 
these projects are Junior Red Cross, c. A. R. E. , UNICEF and 
UNESCO . The primary grades can participate competently in 
c. A. R. E. To avoid waste of time, or allow for disinterest 
to creep into such an undertaking, the Activity should be 
well guided, organized and executed according to the explicit 
direction given the adult leader . 
Celebrations 
Children of all ages should take part in celebrations 
of various kinds for the emotional overtone experience may 
help gain an understanding of the celebration ' s meaning . 
Celebrations may be an outgrowth of a lesson through 
a type of dramatization presented for the parents or public . 
Programs of celebrations are a good means of public relations 
medium between school and its public . 
(See page 19, for lists of books on celebrations . ) 
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Museums, Libraries, Community Resources 
If communities have museums, libraries, art galleries, 
or other community resources available to the child, a valu-
able field trip to any, or all can afford an excellent source 
of information. Some of the community resources may be of 
global type exchange which would be unequaled from any other 
source . 
Many of our small communities can boast of a dairy, 
post office or library. Rides on trains, visits to air ports 
or to farms are also interesting and instructive, and a field 
trip to each is worth while for first hand experience . 
Hobbies 
Some of the finest inspirations can be inclucated 
through hobbies. Even one of the small primary child ' s own 
choosing, however crude, can be fu.n and provide growth in 
knowledge . There is no limit to the kind of hobby with which 
a child may start . Hobbies may be shared in class and dis-
played in many ways . For example, a second grade class in a 
small central Illinois town made a study of rocks of that 
area, from the interest that grew out of a hobby . In turn, 
this rock study led to further resource interests of that 
community. 
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Art 
In his own inimitable way the primary child will draw 
his interesting story as he feels and sees the geographic 
subject studied. It is enlightening to the teacher to learn 
what the child's concept is through art as a means of evaluat-
ing the lesson taught. 
Current Events 
As wide a use as possible of current events is worth 
while at the primary level. The teacher must take care that 
small children do not form judgments without facts, that suf-
ficient background is well supplied and that all the events 
are well understood. 
Papers of current value available for grades two and 
three is the Weekly Reader, published by American Education 
Press, and The Explorer, published by Scholastic Magazines, 
33 W. 42nd St., N.Y.C. 36, is now available for the third 
grade level. 
Supplementary Readins Materials 
Today's markets have a wealth of fine reading materials 
to supplement the text of the classroom. It has not been 
stressed in other paragraphs, but geography has cultural value 
and is not altogether a vocational subject. It widens horizons 
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of "peoples and countries, their cities, their industries, 
their achievements and all that goes to make them weak or 
strong, leaders or followers among the nations of the earth. 11 
Geography enriches one's worthy use of leisure time. Then if 
the job is becoming a monotonous daily task or just routine 
for 11bread and butter," it's time to renew the imaginative 
and creative energy. Geography can give an intellectual and 
emotional perspective to the daily routine of a task. Man 
and child can be taught to see the connection between his own 
task and the complete process. It can show him his work is 
meaningful. He can see a relationship, a connection with 
others and with the whole. From this observation man can get 
a contented feeling and his perspective of himself in relation 
with the world may make him feel important to it. 
Geography can attach significance to problem-solving 
in modern times. Children can be taught this dynamic sub-
ject so that they will go home clammoring to share their find-
ings, and to watch for the "northern lights," and be stimulated 
to read further, because geography develops the basis for 
world visiono 
Some poems of geographic value for the erosional 
agents are: 
"Song of Hiawatha" 
uThe Night WindfJ 
"'The Wind" 
"The Wind in a Frolicn 
''What The Winds Bring" 
"Who Has Seen The Windfl 
Longfellow, Henry w. 
Field, Eugene 
Langdon 
Howitt 
Stedman 
Rossetti 
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Supplementary books for children around the world to 
enjoy and for understanding are: 
Adventures of a Letter 
All Around You 
Burro That Had A Name 
(Mexico) 
Childrens ' Hour, edited by 
Eva Visits Noriko-San 
(Japan) 
First Look At The World, 
The 
Green Thumb Story 
Gondola For Fun, A (Venice) 
Growing and Changing 
Here Comes The Seals 
How Medicine Man Cured 
Paleface Woman 
How The World Is Fed 
Ilenka 
Indians Knew, The 
Let ' s Go To An Airport 
Light In The Tower 
Little Igloo, The 
Pantaloni (Italy) 
Rosita: A. Ltttle ~Girl of 
Puerto Rico 
So Hi and The White Horse 
Story of Finland 
Three Promises To You 
(story of UN) 
You Among The Stars 
G. Warren Schloat 
Jenne Bendick 
L. & J . Beim 
Majorie Barrows 
Anna Riwkin 
Josephine Pease 
Jean Fiedler 
Harvey Weiss 
Samue 1 Exler 
Alice E. Goudey 
Jessie Brewer McGaw 
Frank Carpenter 
·Lee Kingman 
Tillie Pine 
Laura Sootin 
Joan Howard 
L. & J . Beim 
Bettina 
Jeannette P. Brown 
Cynon Beaton Jones 
Marguerite Henry 
Munro Leaf 
Schneider 
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Summary 
Literature and Materials for the Primary Grades 
Through the various materials, tools and means discussed 
and suggested will our primary children come to be aware of 
their global surroundings. 
One cannot guarantee the right attitudes or relation-
ships, for each of these tools must be used wisely for the 
best results. If a well selected variety of these materials, 
tools, and means discussed are used, then most of the child's 
needs are satisfied; but, if all these materials are employed, 
then both teacher and child will have rich learning experiences 
for the global adjustment of today and tomorrow, and we might 
say, for the remaining twentieth century, and the twenty-first 
century to come. 
Geography Survey 
Ten Tests for Grade Three 
These tests are to be given after the opening 
of school in the fall when necessary adjustments 
have been made with and for the child. 
The purpose of the tests is to learn how many 
geography concepts have been learned in grades 
one and two. 
Then with these findings a tentative goal of 
global geography aims may be set up for the third 
grade. 
TEST I 
Directions: Draw a line under the words in the boxes 
which make the sentence correct. 
1. We play in snow 
2. The air is very cold 
J. The days are longer 
4. We wear our warm coats 
5. We see more cloudy skies 
in autumn. 
in summer. 
in winter. 
in summer. 
in winter. 
in autumn. 
in autumno 
in winter. 
in summer. 
in winter. 
in summer. 
in autumn. 
in winter. 
in summer. 
in autumn. 
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TEST II 
Directions: Draw a circle around yes or no, which-
ever word answers the statement below 
correctly. 
1. Leaves are green in summer. 
2. Our thermometer tells us when days 
are cold. 
3. Hot weather helps change water to ice. 
4. We can play outdoors longer in 
summer. 
5. The sun makes us cold. 
6. Animals need water to live. 
7. Plants do not need water to live. 
8. We can see the wind. 
9. Animals need homes in winter. 
10. We do not need sunshine. 
yes 
yes 
yes 
yes 
yes 
yes 
yes 
yes 
yes 
yes 
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no 
no 
no 
no 
no 
no 
no 
no 
no 
no 
w. 
TEST III 
Directions: Look at the three pictures below. Look 
carefully at what you see in each, then read 
that which is written below each boy and draw 
your shadow. 
N. 
Morning Noon Afternoon 
"" \ // I // 
~ 
"-
' 
/ / 
" 
\ I I \ 
f) 
,,, ,,,, 
w 
See the sun. See the sun. See the sun. 
It is morning. It is noon. It is afternoon. 
Draw your shadow. Draw your shadow. Draw your shadow. 
s. 
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E. 
TEST IV 
GEOGRAPHY RIDDLES 
Directions: Circle the right word in the box at the right 
that answers the riddle on the left. 
1. I am big. 
I look yellow. 
I bring you light. 
I make you warm. 
2. I help plants. 
I come from clouds. 
I help make rivers. 
I help the boats. 
3. I am an animal. 
I live on the farm. 
I say MooJ MooJ 
I give you food. 
4. You cannot see me. 
You can feel me. 
I turn windmills. 
I help fly kites. 
5. I am a plant. 
I am green in summer. 
I am green in winter. 
I make you happy at 
Christmas time. 
6. I am little. 
I go south in winter. 
I star moon sun 
rain sun fog 
cow eggs lettuce 
sun moon wind 
dog tree ball 
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I come to see you in spring. 
I can fly. 
rabbit robin kitten 
I have blue eggs in my nest. 
I 
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TEST V 
Activity Test 
Children at the first grade level are much interested 
in activities. At the close of the nine months term the 
teacher can plan an activity test. The following have been 
proved very worth while. 
1. Collect pictures during the term from magazines, cal-
endars, old science books of good source, or other reliable 
sources that children have access to, which show scenery, 
landscape, activities, homes, holidays, etc. As each les-
son is presented have the pictures of connective value dis-
played and discussed in connection with geography; and 
saved. 
2. Place a long strip of wrapping paper across the black-
board, wallspace or bulletin board. Divide paper area into 
four equal parts. Print the four seasons thereon. 
3. Place collection of pictures, which have been shuffled 
together on the table. Let each child select pictures for 
each season and paste under the season in which he thinks 
it belongs. If one is wrong, allow an observant child to 
give sufficient reason of where the picture should be placed, 
and circle the picture. 
Upon completion the paper may be rolled as a scroll 
and discussed; it can be used for review and for testing pur-
poses of the seasons. This type of work is usable for a unit 
on the city and farm transportation, old or new, or applicable 
to other units of value in the community. 
34 
TEST VI 
Activities of Geography in Art 
Ask children to draw pictures of the seasons. Use 
one season at one lesson. Perhaps one day we draw a picture 
of what we might see in winter. 
Thin~ to Note 
1. Leafless trees 
2. Smoke coming from house chimneys 
3. Coloring of the sky, (clouds) 
4. Snowmen 
5. Clothing of children drawn 
6. Sleds, snowball play, etc. 
7. Shoveling of snow 
8. Lack of flowers and green plants 
TEST VII 
Music Geography Test 
l. Songs for each season have been taught during the nine 
months of school. 
2. Teacher may sing song appropriate for the season named. 
(take turns, use more than one class period.) 
TEST VIII 
Classroom Map 
Have child draw picture of the classroom. Mark the 
four directions: east, E. , west, w. , north, N. , and 
south, s . 
Decide on a color, red perhaps, for each child to 
use in identifying the street or road which he travels in 
coming to school . 
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Locate each child ' s desk, the teacher ' s desk, windows, 
bulletin board and blackboard . 
Draw the door leading outside the room, and draw in 
the door to the hallway. 
Let the child place the sun where he sees it from his 
room of mornings . 
36 
TEST IX 
Directions: When would you see these pictures on 
the left? 
Draw a line from each picture on the left 
to the right season on the right side of 
paper. 
winter 
summer 
autumn 
spring 
NOW--- You may color the pictures as they 
should be. 
I' 
TEST X 
Directions: From your geography vocabulary select the 
correct word that would answer the follow-
ing questions. 
* * 
1. The thermometer says 80 degrees. Is it a warm or 
cold day? 
2. Our globe shows us the earth's shape is 
3. Days are longer or shorter in summer? 
4. The thermometer says 30 degreeso Is it hot or cold 
outside? 
5. Our globe shows us more water or more land? 
6. Days get shorter in winter or summer? 
7. We plant our garden in spring or summer? 
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ACTIVITY UNIT 
Research of Home and School Community 
Culminative Notebook 
ACTIVITY UNIT -- follows Geographic Survey 
Culminative Notebook 
Local Research of Home and School Community 
I. Objectives of Home and School Unit 
A. To interest the child in his own environment 
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B. To develop an appreciation of his interdependence 
c. To give fundamental geographic experiences 
1. In the use of geographic skills 
2. Responsibility of critical thinking and 
organization of thoughts and materials 
3. Correlation of other subject areas 
II. Content of Unit - It is flexible, adaptable to community. 
A. The five basic needs of man, if he is ~o survive: 
local 
1. Food 
a. Tell what is grown at home 
b. Tell why it is grown 
c. Tell how it is grown 
d. Due to communication and transportation an 
exchange of foods throughout the world 
2. Clothing 
a. Tell why brought from all parts of the 
world 
(1) Wool - Australia, silk - Japan, 
flax - Russia, cotton - Texas 
(2) Hides - Argentina, rubber - Singapore 
b. Tell how it is transported to all parts 
of world or community 
3. Shelter 
a. Excursion to a child's home, examine 
materials 
(1) display of many sources, as states, 
countries - interdependence 
b. Tell why the particular home was built 
4. Fuel 
a. Learn how homes are heated locally 
(1) Oil, the liquid fuel 
(2) Coal, the solid fuel 
b. Tell why these fuels are used 
(1) Tell where fuels come from 
(2) Tell how each are mined 
5. Communication and transportation, locally 
a. Tell how modern trends change mode of 
living 
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(1) Wireless - cable, television, radio, 
etc. 
(2) Vehicles - auto, air, train and boat 
b. Small villages no longer isolated 
c. Compare advances with past inventions, etc. 
d. Tell how products and goods are moved 
B. Observational 
1. Excursions or field trips are necessary in 
primary geography 
a. Observe life responses to local land forms 
(1) Hills, valleys, plains, harbors, 
mountains, caves, ditches, rivers 
(a) Tell what each look like 
(b) Tell what plant, animal and 
people are doing as a result 
of land forms 
b. Observe processes which helped to shape 
land forms 
(l) Moving air 
(2) Water 
(3) Sunshine 
2. Seasons: their effect upon life 
a. Tell which games played each season 
b. Tell about changes in plant and animal life 
c. Tell about the changes in clothing 
d. Discuss kinds of work done each season 
e. Discuss the signs that tell the approach 
of each season 
3. Weather 
(1) Tell about the influence of the sun 
(a) Changes 0£ directions at sunset 
and sunrise 
a. Observe the temperature 
(1) Use the thermometer 
(2) Use descriptive terms, cool, chilly, 
warm, hot, humid, etc. 
b. Watch sky, note cloud formation, predict 
weather 
c. Observe humidity, precipitation 
d. Observe velocity and direction of wind 
(1) Visit weather station, if possible 
e. Observe response of people to the various 
weather elements 
f. Keep weather chart, possibly two weeks, 
each season; child should be able to make 
intelligent observations - associations 
of one element with another 
~· Directions 
a. Know each direction, as up or down, or 
north and south, as well as southeast 
and northwest 
(1) Use natural objects to teach directions 
(a) Standard noon time sun overhead, 
zenith 
(b) East or eastern sunrise 
(c) West or westerly sunset 
(d) North Star 
(e) Top of book always north 
(2) Use on flat map, only 
b. Discuss the simpler principles of mathe-
matical and astronomical geography and 
relationships to life 
5. Maps 
(1) Tell what happens as earth rotates 
(2) Tell what happens when earth revolves 
around the sun 
(3) Discuss what happens as the moon 
revolves around the earth 
a. Explain the importance of maps, and their 
use 
(1) 
( 2) 
Show that 
organized 
surface 
Show that 
language 
maps are the bases for 
knowledge of earth's 
map symbols are map 
6. Local land and water forms 
a. Explain why land is so shaped, colored, 
textured, washed, eroded or made as is 
b. Explain the reason for a ditch, creek, 
river, dredge ditch 
(1) Emphasize the physical relation to 
use by man 
(2) Discuss how land shapes may hinder man 
c. Local Occupations 
1. Agriculture - (may be a year project) 
a. Discuss the work of each season 
b. Show the relation between crop and soil 
c. Find out where the soil came from 
(1) Different kinds 
2. Fishing Industry 
a. Discuss the local value of it 
b. Tell what kinds of fish caught 
c. By what means are they shipped 
d. Visit a fishing scene, if possible 
3. Mining Industry 
a. Explain how mining is done 
(1) Kinds of mining 
(2) Discuss the importance to local area 
b. Tell what minerals are mined locally 
c. Visit a mine if possible 
(1) Get samples for classroom collection 
(2) Illinois State Department, source 
of samples 4. Lumbering Industry 
a. Tell where the wood is found 
(1) Learn about tree planting, conserva-
tion 
(2) In early New England; Pacific North-
west; Mississippi area and mountain 
areas 
b. Tell how a tree becomes lumber, paper, or 
a product 
c. Find out where different kinds of woods 
are obtained 
(1) Imports - kinds 
(2) Exports - kinds 
5. Manufacturing Industries 
a. Discuss the kinds of factories, locally 
(1) Discuss kinds of materials factories 
need 
(2) Find out where raw material is 
secured 
(3) Learn what the finished products are 
b. Discuss the types of transportation 
necessary to these factories 
c. Learn if the factories have any competition 
6. Commerce 
a. Discuss if the local farmer markets his 
products or exchanges or that which he 
does not produce. Could be local business-
man of town. 
b. Discuss the kinds of transportation 
necessary to carry on this interdependence 
c. Discuss the importance of good roads 
7. Other Regions for Recreational and Tourism 
Industries 
a. Find out what attractions cause people to 
come to these places 
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b. Discuss the seasons which people come 
c. Discuss its value as an occupation 
8. Contrasts of City Life and Rural Life 
a. Explain the differences of each 
b. Discuss how each are alike 
c. Discuss the interdependence of both 
d. Give reasons for each preferred 
e. Discuss the changes of each today 
f. Discuss how the drudgery has been removed 
from rural life 
9. School Museum 
a. Discuss what should be put into a museum 
(1) Contributions of value, pertaining 
to subjects of related knowledges 
that will widen educational horizons 
(a) Contributions may be local or 
otherwise, but related 
(2) Museums should enlarge throughout 
year 
III. Criteria for Grading or Evaluating Notebook 
A. Should be flexible, child could have part in setting 
up standards 
B. Originality in the following skills 
l. Do his neatest writing or printing 
2. Organize notebook's contents 
3. Use identification and terms accurately 4. Each student should show definite evidence 
of growth 
a. Ability to select appropriate pictures and 
materials pertaining to subject 
b. Ability to discover, grasp geographic con-
cepts, and understand same 
5. Use an original title for the book 
IV. Outcomes of Culminative Notebook 
A. Student understands the use of geographic tools as 
applied to the study of Home and School Community 
Unit, and elsewhere, by: 
lo Being able to draw conclusions from comparisons 
2. Understanding of individuals interdependence 
from various places, domestic and foreign 
3. Having a concept of home in relation to dis-
tances about the world 
4. Having resulted in a broader home perspective 
and wider horizon in the use of geographic 
study 
B. Student understands the use of geographic tools 
as applied to his own ability by 
l. Being able to uphold his opinion with proof 
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2. Having ability to observe a classmate's note-
book and recognize quality work and offer 
constructive criticism if necessary 
3. Furthering the development of responsibility 
to learn, to accumulate materials of value 
and have an organized mind 
Conclusion 
The growing trend is to start the teaching of geography 
at the primary level so that the child will become aware of 
his environment, and to continue to stimulate the natural 
questioning desire to trace life responses back to geographic 
influences . Also, for the primary grades it is the use of 
simple maps and globes, and interesting books, and other 
written materials, which enable the child to express himself 
well . 
It has been found at the end of the primary level, 
and especially of the third grade, that a child will be able 
to select and organize simple materials . He will have some 
skill and ability to represent his ideas by symbols, posters, 
drawings, simple maps, or other means of expression devised 
by himself . Therefore, by starting geography at the primary 
level, the child can be led to realize his community and 
other communities are different due largely to geographic 
factors . The feeling of fellowship grows for people he 
doesn ' t actually know, but all in turn contribute to each 
other ' s comforts and happiness . He comes to realize that 
children of all lands love stories and games just as he does . 
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